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CHAPTER I 
Rationale 
Education means openess to change. It means that educators help 
the student shed the conventional wisdom and enable him to make rational 
choices by the use of information, insight and sensitivity. It means, 
first of all, that they generate the willingness to change. Educators 
communicate excitement about the worlds of knowledge and of the arts, so 
that students will want to expose themselves to unaccustomed experiences. 
He must be able to expose himself to the teacher and to other students so 
that he may be helped better to realize his own potential.'*' 
The basic aim of American education is to help the student to become 
a mature and stable individual so that he can be responsible for his own 
actions and will need nothing in the way of outside control. Training for 
independence and responsibility is surely lacking in any institution that 
has little or nothing in the way of a developing program that encourages 
student leadership and student participation in many of the affairs of 
the institution. 
Some administrators may discourage student government because they 
feel that it is impossible to have government without assuming responsi¬ 
bility, and students cannot assume responsibility because society puts 
%ate Hevner Mueller, "Three Dilemmas of the Student Personnel 
Profession and Three Resolutions," Journal of the National Women Deans 
and Counselors, XXIX (Winter, 1966), pp. Ü1-91. 
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the responsibility for their actions on the shoulders of the administra¬ 
tion of the institution. This misconception arises from the belief the 
"government" must be an "all or nothing at all" affair. The mature indi¬ 
vidual is one who puts the welfare of others above his own welfare, and 
the true leader is not one who governs by imposing his will on others. 
Those students who believe that student government implies that students 
will be able to enforce their desires regardless of the wishes of the 
faculty are as unrealistic as those faculty members who believe that 
discipline consists of enforcing faculty desires on an unwilling student 
body. The two usually go together, and an institution must bear at least 
some of the blame for an irresponsible student body. 
A group of students can be responsible for its actions, just as 
an individual can be responsible for his actions. This must surely be 
the belief of anyone who works in the field of education and learning, 
for if this is not believed, that ultimately all men can become respon¬ 
sible individuals concerned with the welfare of others, then a defeatist 
attitude that should not be found among personnel workers, must surely 
have been assumed. This achievement of the capacity for self-government 
is, with individuals, with groups, and with nations, a slow laborious 
process. It does not come easily. A student body must learn responsi¬ 
bility. If they take over control abruptly, the only difference will 
be the substitution of one group of masters for another, and a new set 
of masters often turns out to be even more rigid than the people they 
have ousted. 
•*"Dugald S. Arbuckle, Student Personnel Services in Higher Educa¬ 
tion (New York: McGraw-Hill Book Go., 1953), PP- 25tS-260. 
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The following two points should be taken under consideration as 
this research is reviewed: 
1. Responsibility is a heavy burden that can only be accepted 
by mature individuals. Students must be given an opportunity to learn 
gradually so that they may become capable of accepting responsibility. 
If responsibility is thrust upon them too suddenly chaos will almost 
certainly be the result. 
2. The capacity for self-government should be viewed by both 
students and faculty as an absolute necessity in a democratic society. 
The students should consider the acquisition of this capacity as one of 
the prime objectives of a college education. Social democracy will sur¬ 
vive only if there are many citizens who are desirous of, as well as 
capable of, self-government. If at the college level there is little 
in the way of capacity for self-government, then the outlook for demo¬ 
cracy is dark.^ 
Evolution of the Problem 
Attendance at colleges and universities has been ever increasing 
over the past two decades. All indications are that this trend will con¬ 
tinue unabated. 
The administration of Clark College, in an effort to alleviate the 
severe housing shortage for women students, decided to house some senior 
women in Kresge Hall. Since it was originally the guest house of the 
College and its physical features far surpass those of other residence 
halls on campus, the idea of an honors living program emerged. It was 
^Ibid. 
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the opinion of the administration that such a program, properly insti¬ 
tuted, would mean progress towards the application of modern techniques 
in campus residential living. They agreed, therefore, to conduct a pre¬ 
liminary, exploratory, pilot study as a means of defining inherent prob¬ 
lems more clearly. 
Though the writer began working at Clark when the program was in 
its second year, the need for further study was still apparent. Impli¬ 
cations of its success could be seen beyond some of the ideas originally 
conceived. The writer felt that this study, if successful, could further 
enrich the formulations for future residential programs on the canpus. 
Contributions to Educational Research 
The college housing program begins and ends with people. Recent 
developments indicated that a closer relationship betvreen residence halls 
and academic experiences was not only inevitable but a necessity if col¬ 
leges were to develop well-rounded individuals. It was hoped that this 
study would provide an authentic, organized report of the honors living 
program as it existed at Clark College, Bethune-Cookman College, Ogle¬ 
thorpe College and Southwestern University and would further provide 
valuable information needed for progress towards the formulation of 
modern techniques in campus residential living. 
Statement of the Problem 
The problem central to this study was two-fold in its involvement: 
(1) to describe an experimental program in honors living conducted at 
Clark College and other colleges comparable in level, program and enroll¬ 
ment and (2) to identify similarities and differences found between and 
among the programs studied. 
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Purposes of the Study 
Specifically, this study purported: 
1. To determine the philosophical bases for the honors 
living programs. 
2. To describe the methods of selection of participants 
employed by the various colleges. 
3. To ascertain the rules and regulations, if any, that 
have been formulated to regulate the behavior of 
the participants. 
U. To ascertain the attitudes of the participants towards 
the honors living program. 
£. To determine the nature of the most persistent problems 
faced by institutions which have honors living programs. 
6. To ascertain the opinions of chief personnel officers 
toward honors living programs. 
7. To describe the operational procedures found in the 
various programs. 
8. To identify the similarities aid differences found 
between and among these programs. 
Definition of Terms 
For the purpose of this study, the following term has the meaning 
as indicated below: 
1. Honors living - is a system of residential living whereby 
the atmosphere is students-centered and the activities of 
the residence hall are student-governed.1 
Limitations of the study 
This study was limited to an investigation of honors living pro¬ 
grams of four small private colleges in the southern region of the 
country. 
^Harry H. Lunn, (ed.), The Student's Role in College Policy-Making 
(Washington: American Council on Education, 1957), p. 8h. 
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Period and Locale of the Study 
This research was conducted during the first and second semesters 
of the 1965-66 academic year at Clark College, Atlanta, Georgia and at 
three other colleges in the southern region of the country. 
Description of Subjects 
The subjects involved in this study were forty-eight female senior 
students enrolled at Clark College, Bethune-Cookman College, Oglethorpe 
College and Southwestern University who participated in the honors liv¬ 
ing programs at their particular colleges during the academic year 1965- 
1966 and the Deans of Women of the respective colleges. 
Descriptions of Instruments 
The instrument used in this study was a questionnaire, designed 
in two parts: one for the students and one for the Deans of Women. The 
questionnaire, sent to the Deans of Women, included items necessary to 
describe the program and to solicit their opinions of the honors living 
program. The questionnaire sent to the students was designed to ascer¬ 
tain the attitudes of the participants toward the program. 
Items contained on the questionnaire for students.—The items 
included on the students' questionnaire were as follows: 
A. Living in an honors dormitory gives me the feeling of 
being completely responsible for myself. 
B. The program makes me more aware of being in educational 
surroundings than a regular dormitory situation. 
C. It makes me really want to do my part in helping to make 
group living comfortable and rewarding for all concerned. 
D. Because of the honors program, I find that I feel closer 
to those who live with me; not only my roommate(s) but all 
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concerned in the program. 
E. I don't think that a judiciary or governing body con¬ 
sisting of a selected few is needed in our dormitory. 
I think that this should be the responsibility of the 
group as a whole. 
F. An adult is needed in the situation because sometimes 
I want to talk with a person or persons other than my 
friends about personal problems. 
G. In the honors living progran, students feel no need to 
’slip' and act against college policies. 
H. The closeness felt between students, faculty and the 
college as a whole, cannot really be felt in a situation 
other than an honors program. 
I. I seem more relaxed and ready to assume the responsibility 
of my academic work in the honors living program than 
■with a regular dormitory situation. 
J. Unless we are given complete freedom and responsibility 
for ourselves, I feel that the honor system will never 
be a true one. 
K. An honors living program should not be geared to students 
with high averages only, but it should be geared towards 
the more matured student, with or without a high average. 
IL. I feel that at the senior level of college, a girl should 
be responsible to the college academically only and should 
be given complete responsibility over the rest of her life 
as a student. 
Items contained on the questionnaire for Deans of Women concerning 
opinions of honors living programs and the nature of tie most persistent 
problems.—The items contained on the questionnaire for the Deans of 
Women were as follows: 
A. Students are motivated to study more. 
B. Students' behavior is improved. 
G. Students are more readily self-disciplined. 
D. The residence hall is more adult-like. 
E. Students actively and willingly accept and respect the 
standards of the program. 
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F. Students are usually more accepting of the objectives 
of the institution. 
G. Students seem more apt to defy authority under the program. 
H. The program gives the student the true feeling of being on 
her own. 
I. The program places too much individual responsibility on 
the student. 
J. The program brings about closer student-student, student- 
faculty relationships. 
K. The program develops within the student a sense of responsi¬ 
bility and well-being for self and others. 
L. The program improves the academic standing of students. 
M. The program provides opportunities for students to gain 
a sense of personal well-being, individuality and respect 
for self and others. 
N. Students tend to go places which are not approved by 
the college. 
O. Students tend to engage more readily in immoral activities. 
P. Students tend to falsify records. 
Q. Students tend to place more emphasis on social activities. 
R. Students who are in the program seem to commit major and 
minor offenses more often than regular students. 
S. Students' conduct seems to become worse rather than better. 
Method of Research 
The Descriptive-Survey method of research, utilizing the specific 
technique of the questionnaire, was used to gather the necessary data 
required to fulfill the expressed purposes of this research. 
Research Procedure 
The procedure for conducting this study entailed the following 
steps : 
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1. Permission was obtained to carry on this study from the 
proper authorities at Clark College and the related 
institutions. 
2. Data were collected from colleges concerning the honors 
living programs. Questionnaires were used to collect 
this data. 
3. Findings, conclusions, implications and recommendations 
were derived from the analysis and interpretations of 
data, and incorporated in the proper form for the 
finished thesis copy. 
Survey of Related Literature 
The task of establishing and maintaining an honor system is an 
extremely difficult one, because no matter how reasonable and logically 
sound its principles may be, it can become an artificial code imposed 
upon individuals whose custom it has been to meet only the demands made 
upon them by society in general. For this reason it seemed that the 
writer must turn to a rather pragmatic solution to the whole problem of 
what an honor system is and what must be done to make it function pro¬ 
perly, determining the success or failure of a system by asking this 
question: "VJhat works?" That is, under what system can the aims of the 
educational insitution be assisted so that they may be accomplidied most 
effectively? 
In order to focus attention on the significant aspects of this re¬ 
search problem, it was necessary for the writer to review certain col¬ 
leges and universities in America which have set up honor systems. Be¬ 
cause of this, she divided the survey of related literature into the 
following sectors: purposes of honors systems, academic honor programs, 
non-academic honor programs and the values obtained from honor programs. 
There are, in effect, three types of honor systems: academic, 
social and a combination of the two 
10 
Donovan and Shanahan have taken a group of cross-sectional col¬ 
leges, which were located throughout the United States and studied their 
purposes for honors programs. They have summarized their conclusions 
as follows: 
(a) The purpose of an Honor Code is to promote a strong sense 
of mutual responsibility, respect, trust and fairness 
among all members of the campus community: students, 
faculty and administration. The Honor Code gives students 
a sense of personal freedom and responsibility, training 
them in self-control, self-reliance, self-government and 
independenc e. 
(b) The honor system has two functions: one with regard to 
the college community, and one with the aim of building 
the individual student. The college community needs 
certain regulations to govern its existence, and the 
honor system is the framework around which its functions, 
By placing the responsibility on the student, it makes 
(her) a more mature individual and fosters an awareness 
of (her) community obligations. 
(c) The purpose of our honor system is to promote the develop¬ 
ment of mature and responsible citizens by helping each 
student to understand and live by the principles of the 
system. Its aim is to strengthen in every possible way 
individual and group attitudes toward social and aca¬ 
demic honesty. 
(d) The optimum achievement would be an atmosphere in which 
everyone acts as a Christian lady and gentleman. 
(e) Justice is a God-given virtue which enables us to render 
what is due to God, ourselves aid others. Honor pre¬ 
supposes this virtue of justice. Honor is manifested 
in an individual who acts in accordance with what is 
known to be right and just. 
(f) The purpose of the honor system is to develop responsi¬ 
bility. Also it helps the individual to be truthful 
with himself and others. It affords one the opportunity 
to learn self-direction as a means of maintaining order 
■within and outside the individual.^ 
^uth Donovan and Betty Shanahan, "Academic and Social Honor 
Systems — A Critical Study." Prepared in cooperation with the Uni¬ 
ted States National Student Association, I960 (mimeographed), pp. 2-3. 
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"Responsibility" appears to be the key in the statements given. 
There is also a marked attention given to the "individual." The develop¬ 
ment of each student seems to be the prime concern of most honor systems, 
as opposed to the general betterment of the society in which they live. 
Academic honor programs are popular among colleges and universities 
today. The progressive or liberal view is that people become better 
when freed from authority, when they make choices and think for them¬ 
selves, when they act out of personal judgement.1 Honors work in Ameri¬ 
can colleges is not new. Colleges like Swarthraore have had outstanding 
programs for more than thirty years. A few larger institutions, like 
the University of Virginia, have also given honors degrees, though often 
only in a few departments. In the past, almost all institutions, both 
large and small, have confined their honors work to junior and senior 
2 
years. 
In studies of honors programs made by Stanley J. Idzerda of Michi¬ 
gan State University, he surmises that honor programs can be based upon 
our philosophic and spiritual heritage as well as upon -what contemporary 
3 
social scientists tell us about human capacities and aspirations. 
At the University of Michigan, a Committee on Curricular Flexi¬ 
bility was appointed in 1963 to study the feasibility of an intellectual 
Harold Taylor, "Freedom and Authority on the Campus," College and 
Character, Nevitt Sanford, ed. (New York: John Wiley and Sons, Inc., 
TOT,' P~' 77U. p 
Robert D. Clark, "The Organization of an Honors College," Journal 
of Higher Education,XXXVI (June, 1963), pp. 313-31U. 
^ ' 
Stanley J. Idzerda, "Honors Programs: Proteus Rather than Pro¬ 
crustes," Journal of Higher Education, XXXIII (November, 1962), p. 317. 
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honors program. After deliberation the committee recommended a four- 
year honors program be set up under the direction of a faculty council. 
The general aim of this program was to give the superior student 
opportunities commensurate with his abilities throughout his under¬ 
graduate career. During the freshman and sophomore years, the princi¬ 
pal opportunities consisted in the privilege of attending special cour¬ 
ses and special sections of large introductory courses.'*" 
The Honors College at the University of Oregon has completed its 
fourth year of operation and graduated its first entering class. For 
more than half a century the faculty has had uninterrupted concern for 
the superior student, but it was not until 1958 that the idea of an 
honors college emerged—a college within the University open only to 
superior students. 
The student,s would be selected so as to reward and encourage ex¬ 
cellence in high-school studies. Students who could choose a curricu¬ 
lum instead of a course and supported by a sense of community, attend a 
college of their own within the University might be induced to remain 
in the program for four years. Finally, the college could utilize the 
group principle to encourage the student through his association with 
his fellows and to give the professor credit for his instruction, credit 
and compensation, that is often lacking is his direction of independent 
study. 
After the initial year, funds were set aside for a comprehensive 
and sophisticated evaluation of the Honors College, which was conducted 
^Robert C. Angell, "The Honors Program at the University of 
Michigan: Its Aims and Procedures," Journal of Higher Education, XXXI 
(February, I960), p. 8. 
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by a sociologists. The findings were highly favorable.^ 
Two women’s colleges and one co-educational college (approximate 
sizes, 5>00-l!?00) reported themselves in the process of developing or 
implementing new approaches and emphasis. Over a period of a year and 
a half, one faculty (Vassar) had brought about curricular changes which 
in essence means that there are no general education or core course re¬ 
quirements. Students may fulfill the general requirements at any time 
during their undergraduate work, because "diversity of interests and aims 
among students is better served by a variety of courses with correlation 
of material left as much as possible to the student." The changes were 
pointed in three directions: first, to encourage independent, early, and 
decisive choice by students of their undergraduate courses; second, to 
encourage progression in depth of learning as opposed to aimless, wide 
scattering elections, and third, to encourage them to learn to work with 
increasing independence. Two points which may be of particular interest: 
the inclusion of a unit of independent work for all students, and an 
experimental honors program open to qualified students in the middle of 
the freshman year. This latter group is to be freed from most require¬ 
ments except those of 120 points for the bachelor's degree and sound 
major and minor program. 
A second less usual approach is followed in a small woman's col¬ 
lege where "the student as an individual is more important than the com¬ 
munity" (Sarah Lawrence). Class size ranges from 6 to l£ students and 
a large amount of time is spent in individual conferences with profes¬ 
sors so that there is a possibility of much discussion and interchange 
1Ibid 
1U 
and a testing not only of transmission of ideas or information given 
by the professor, but also of the students' understanding and use of 
the teacher's projects in his association with them. In this college 
there are no fixed course requirements, although courses are not elected 
without plan. Rather, with a faculty counselor, who serves with a par¬ 
ticular student for four years, programs are planned "in light of each 
student's particular abilities and educational needs." Also in the same 
college, each student's education is evaluated not in terms of grades, 
but in light of the college's standards which are based on educational 
1 
purpose. 
The third institution, a co-educational college (Colby), after a 
year and a half of study, has developed a plan "to end the post-Christmas 
slump and make students accept more responsibility for individual study." 
The formal program for all students ends at Christmas, and the month of 
January will be set aside for independent study before the second sem¬ 
ester begins. Freshman will work on a common program as an entire class. 
Sophomores will do independent study in majors. Juniors and seniors 
will be responsible for papers or a rigorous examination.^ 
The unique characteristic of independent study as an instructional 
method is that it delegates to the student primary responsibility for 
his own learning. Theoretically, at least, it is assumed that the student 
has no obligation to attend class, nor is he expected to structure his 
^•Elizabeth Hartshorn, "Some Samples of Freedoms for Women Students 
in Higher Education," Journal of the National Association of Women Deans 
and Counselors, XXIV (April, 1$£>1), pp. Ï3b-lüiî. " 
2Ibid. 
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work in terms of the usual assignments demanded of him in regular cour¬ 
ses. By definition, independent study frees the student from the usual 
requirements set for him in course work and permits his unrestricted 
investigation into subjects of his choice.'*' 
The Radcliffe Institute for Independent Study was established in 
November, I960 to assist and encourage highly qualified women to con¬ 
tinue important scholarly or creative work. The Institute is regarded 
as an experimental project and the selection criteria and the require¬ 
ments for fellowships are as flexible as possible. At the end of one 
year of operation, it was found that nine members of the Institute had 
o 
material ready for publication. It may be noted here that the program 
concerned itself only with highly qualified or gifted women. 
In Hatch's collection of research done on the independent study, 
he purports that the purposes of the independent study are, first, to 
encourage in students a lively appreciation of, and some competence in, 
inquiry. A second but important objective is to realize the purposes 
of higher education which, while generally honored, are not so generally 
practiced. He further states that experimental programs are intensify¬ 
ing their focus on independent study as the means, and integrated curri¬ 
cula as the medium for increasing the effectiveness of higher education.-^ 
^ell Felder, "Independent Study Practices in Colleges and Univer¬ 
sities," Journal of Higher Education, XXXV (June, 196U), pp. 335-37. 
p 
Constance Smith, "Radcliffe College: Institute for Independent 
Study," Education and a Woman's Life, Lawrence E. Dennis, ed. (Washing¬ 
ton: American Council of Education, 1963), pp. 111-116. 
^Winslow R. Hatch, The Experimental College (Washington: U. S. 
Department of Health, Education and Welfare, I960), p. 6. 
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In the independent practices in American colleges and universities 
examined by Felder in the spring of 1963, it was found that out of a 
total of 320 institutions which offer four-year programs and have en¬ 
rollments exceeding two hundred, sixty-eight per cent of these used the 
independent study in undergraduate instruction. 
The methods by which students were evaluated were: (1) written 
papers to theses, (2) comprehensive written examinations and (3) compre¬ 
hensive oral examinations. Conclusions drawn indicated if the student 
were given maximum freedom suggested in this type of study, it could 
encourage more and better work."^ 
At 3t. Augustine's College in Raleigh, North Carolina, honor stu¬ 
dents attend selected courses in their major fields and participate in 
related independent study and honor seminars. In contrast, superior 
students at Southern University in Baton Rouge work with professors in 
an informal relationship but continue to meet in regular courses with 
their classmates. Rather than selecting students for special honors 
work, Texas Southern in its "Astro-program" encourages them to make a 
personal commitment to do more than the usual amount of course work, 
and with aid frcm the Fund for Advancement of Education, it assigns 
special faculty advisors to help them discharge these self-imposed ad¬ 
ditional responsibilities. Tougaloo Southern Christian College, with 
Field Foundation funds, provides two full-time tutors who supervise 
2 
independent study programs for superior students. 
■^■Felder, loc. cit., p. 337. 
2 
Earl J. McGrath, The Predominantly Negro Colleges and Universities 
in Transition (New York: Colombia University Press, 1965), pp. 99-100. 
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Clark College, has devised an "Honors Seminar Under the Leader¬ 
ship of the Woodrow Wilson Internes". The purpose for this program is: 
(1) to improve readiness for graduate study through experiences designed 
to strengthen and broaden the academic and cultural background of stu¬ 
dents, and (2) to enhance the scholastic atmosphere of the College. This 
is done through promoting indep aident study, fostering improvement of 
skill in critical reading, fostering improvement of skills in oral and 
written presentation of ideas, etc. In the Clark College program, there 
are approximately twenty upperclassmen, largely seniors, from the various 
departments of the College who are judged potentially successful candi¬ 
dates for graduate study.'*' 
To acquaint students with the relation of the various disciplines 
to each other and to the most contemporary issues, Fisk University or¬ 
ganizes its honors program around both departmental honors seminars and 
four interdisciplinary colloquia in the social sciences, natural sciences 
and humanities. North Carolina College is now conducting a special pro¬ 
gram involving study skills, critical writing and propaganda analysis 
for a small proportion of students on an experimental basis with the 
2 
possibility of adopting it eventually for all students. 
It has been recognized for many years that opportunities for self- 
government which have been part of well-developed residence programs 
have been aiding the maturation process in many ways. Naturally, not 
every activity which draws enthusiasm from men is as attractive to 
^"Interview Mth Dr. Wiley S. Bolden, Dean of Faculty and Instruc¬ 
tion, Clark College, May 2, 1966. 
2 
McGrath, op. cit., p. 100. 
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women—and the reverse is also true. However, the experience of plan¬ 
ning together with the needs of their fellow students in mind adds to 
the development of student leaders."*" 
Riker and Lopez in their studies of experimental approaches to 
the housing problem, have cited programs at the University of Chicago 
and Colorado State University. At Chicago, whenever possible, the 
Resident Head for a house is selected from among the faculty. In addi¬ 
tion, each house has eight Faculty Fellows who lunch regularly with house 
members, invite them to their homes and attend the house meetings and 
programs. It is largely because of the resulting close ties between 
faculty and students that the Director of Housing—himself a faculty 
member—can report; "Our strength is in our academic orientation. . . . 
Stressing intellectual activity in the residence halls. . . is not a 
problem for us. This is the mutual place for intellectual conversation, 
for developing an interest in the humanities aid far practical social 
2 
experiences." 
Two other colleges, Agnes Scott and Emory University have devised 
atmospheres which induced freedom and creative learning both in the class¬ 
room and in the residence hall by way of Honors Codes. 
At Emory, when the student first enters the University, he signs 
idle following statement: "Upon every individual who is part of Emory 
University fall the responsibilities for maintaining in the life of 
■^Janes G. Allen, et. al., "Co-educational Residence Halls," Jour¬ 
nal of College Student Personnel, VI (December, I96I4.), pp. 82-89.  
Harold C. Riker and Frank G. Lopez, College Students Live Here: 
A Study of College Housing (New York: Educational Facilities Laborator¬ 
ies, Inc., 1961), pp. 113-122. 
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Emory a standard of unimpeachable honor. The Code is based on the funda¬ 
mental assumption that every loyal person in the University not only 
■will conduct his om life according to the dictates of highest honor, 
but will also refuse to tolerate in others action which would sully the 
good name of the institution.'*' Agnes Scott’s Honor Code is similarly 
stated. 
Indiana University has recently combined parts of its men’s aad 
women’s residence hall programs. Four of its six centers house men and 
women, from 700 to 1200 students, and each is coordinated by a Head 
Counselor. The challenge for women to be on equal status with men, when 
they had previously been responsible for their separate affairs from a 
governmental standpoint, seemed to be an interesting and important con¬ 
cept. 
Throughout this year representatives from the Men's Residence 
Halls Association and the Women's Residence Halls Association have work¬ 
ed to find common grounds. Some of the areas which were of most concern 
to the women appeared to be: (a) closing hours; should men have any en¬ 
forcement? (b) leadership opportunities; would the men have all or the 
greater part of the offices? (c) do men handle discipline differently 
than women, so ihat there cannot be joint judicial boards? (d) are the 
men so politically inclined that women cannot compete with them in cam¬ 
pus politics? (e) what would happen to the traditional 'solid well- 
organized women's program' which the men did not have? 
After a semester and a half of discussion and planning, a combined 
^Living at Emory: Women's Residence Halls (Atlanta: Emory Uni- 
versity, 1965), pp. £-6. 
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government was developed.'*' 
The solutions tended to center around the consensus of students 
that: (1) Women ëiould learn to meet the competition of men on the cam¬ 
pus if they are to do so in the "work" world and communities; (2) There 
were certain areas of discipline best handled by women for women and men 
for men; (3) There needed to be representation of all factions in govern¬ 
ment, thus both men and women; (U) There was a mutual respect between 
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the men and women officers as they did their joint planning. 
Denison University has developed its present residence plan on 
the belief that unless given an opportunity to live in freedom and with 
responsibility, this type of behavior will less likely to occur. The 
operating plan provides that upperclass women administer their residences 
under the leadership of an elected president, vice-president and house 
council in every aspect except maintenance, and with no older adult in 
residence. A counselor, trained at the Master's degree level, lives in 
an apartment near the area ready to work functionally with individuals 
or groups on a "we" basis, not a "they-you" or a "my girls" basis. The 
honor system in operation within the residence plan provides that each 
individual is responsible for the standards of group living, for herself 
and for others in her group should there be irresponsibility or anti¬ 
social behavior. There is no selection of upperclass students to live 
3 
under this plan. It is a way of life now four years old. 
^Elizabeth A. Greenleaf, "Co-educational Residence Halls: An 
Evaluation," Journal of National Association of Women Deans and Coun¬ 
selors, XXV (April, 1%2), pp. 1Ü6-107. 
2Ibid. 
3 
Hartshorn, loc. cit., p. 1U2. 
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For the most part, these programs are fashioned to develop within 
the individual a sense of self-responsibility. Colby studied the mat¬ 
ter of self-responsibility and what faculty, students and adninistration 
could do to develop a sense of it. This study resulted in doing away 
with a rule which flatly prohibited any use of liquor on the campus and 
which had been unforceable short of a gestapo system. The existing 
regulation was replaced with one which put the responsibility on the 
student. It was felt that the matter of drinking was one of a number 
of things for which students need to learn to be responsible for them¬ 
selves, and therefore a newly developed social regulation put drinking 
in the context of one responsibility among others, not a red flag warn¬ 
ing by itself and enticing because of its singleness and sense of taboo. 
The philosophy developed as follows: Responsibility for behavior can 
rest only on the shoulders of the individual student. This is true of 
all phases of campus life, including academic integrity, relationships 
between students, adherence to college regulations and the use of alco¬ 
holic beverages. In these areas and in all others it is the aim of the 
college to develop in every possible way this responsibility.^" 
Spelman College conducted an Honors Living in 1963. The students 
were carefully screened and selected on the basis of maturity. It was 
noted that those selected had good grade point averages. Though two 
resident counselors were considered as being in charge of the dormitory, 
the students were responsible for the functions of the dormitory and 
were responsible to ask for guidance from the counselors as needed. 
Informal faculty-student activities were planned, along with social 
xIbid 
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activities. The program was discontinued after a year since the space 
was needed for the large incoming freshman class. 
One of the most apparent criticisms made of the program was that 
not enough emphasis was placed on improving faculty-student relation¬ 
ships by way of the residence hall and over-emphasis was placed on 
social activities.'*' 
Max Wise in his studies of the college student, assumes the pre¬ 
mise that college students are, to a growing extent, apparently willing 
to assiime responsibility for their own lives. He further states that 
many of them want, and some demand, less of the protective atmosphere 
that has marked American colleges. This may be attributed at least in 
part to the recent transfer of authority in many colleges from the 
faculty to the students, particularly in regard to the management of 
2 
social activities and the personnel aspects of student residences. 
During the years from 19U8 to 1952, a group of Sarah Lawrence 
faculty members under the chairmanship of Dr. Lois Murphy, conducted a 
research project designed to discover something of the process of change 
and growth in college students. The study threw light on the question 
of how the concept of student freedom worked in practice. 
It was found that there was a shift in the attitude of students 
at Sarah Lawrence toward their freedom. The findings supported the 
fundamental principal of the progressive theory: that true intellectual 
growth feeds on environmental factors of all kinds—emotional, social, 
■^Interview with Mrs. Naomi Chivers, Dean of Women, Spelman Col¬ 
lege, December 15, 1965. 
^W. Max Wise, They Come for the Best Reasons: College Students 
Today (Washington: American Council on Education, 1958), p. hi. 
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and physical. The growth in ethical sensibility occurs as an effect of 
the college atmosphere but the seed of idealism is sown in the environ¬ 
ment by teachers and educators; it is not magically produced by the 
student community through the operation of a free social system. 
It is fallacious to assume that absence in institutional authori¬ 
ty and the award of freedom to the young in a radically democratic sys¬ 
tem will develop an understanding of democracy. On the contrary, it 
has been found that in many cases it actually tended to foster authori¬ 
tarian attitudes. The faculty-student relationship must be conceived 
as transactional rather than mutually autonomous. 
Students need all the freedom they can be given. But they need 
equally to learn by example whom and what they can respect.^ 
It appears that honors programs for students are characterized by 
more responsibility, careful screening and a minimum of adult super¬ 
vision. 
^Harold Taylor, "Freedom and Authority on Campus," College and 
Character, Nevitt Sandford, ed. (New York: John Wiley & Sons, 196U), 
pp. 206-229. 
CHAPTER II 
PRESENTATION AND INTERPRETATION OF DATA 
Introductory Statement 
The purpose of this chapter was to present, interpret and analyze 
the data pertaining to honors living programs from each of the four col¬ 
lege campuses. The colleges were Bethune-Cookman, Clark College, Ogle¬ 
thorpe College and Southwestern University. 
This chapter was the result of these procedural steps: a descrip¬ 
tion of each of the colleges' honor programs was presented; question¬ 
naires were interpreted, and similarities and differences between and 
among these programs were analyzed. These presentations and analyses 
were executed in accordance with the purposes of this study. These pur¬ 
poses were as follovrs: 
1. To determine the philosophical bases for the honors living 
programs. 
2. To describe the methods of selection employed by the 
various colleges. 
3. To ascertain the rules and regulations, if any, that have 
been formulated to regulate the behavior of the partici¬ 
pants. 
U. To ascertain the attitudes of the participants towards the 
honors living program. 
3. To determine the nature of the most persistent problems 
faced by institutions -which have honors living prograns. 
6. To ascertain the opinions of chief personnel officers 
toward honors living programs. 
2k 
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7. To describe the operational procedures found in the 
various programs. 
8. To identify the similarities and differences found 
between and among these programs. 
The colleges described herein we all accredited by the Southern 
Association of Colleges and Schools as of December, 1965 and possessed 
the following characteristics: all of the schools were liberal arts 
colleges, offered only the bachelor’s degrees and had enrollments be¬ 
tween 500 and 800 students. 
The honors living programs were described by the Deans of Women 
and in publications from the respective institutions. 
The Deans of Women and student residents of the honors dormitories 
were asked to give their opinions about certain aspects of the programs 
in which they participated. 
Bethune-Cookman College 
General description of the honors living program.—Bethune-Cookman 
College, located in Daytona Beach, Florida, is a predominantly Negro co¬ 
educational college with an enrollment of approximately eight hundred 
students. During the past five years, the College’s enrollment has 
gradually increased causing problems with the housing of students. The 
grave over-crowded conditions were more acute in female rather than male 
housing. 
Because of the shortage of space for women, the College was forced 
to use the second floor of the faculty dormitory for housing female stu¬ 
dents. After great deliberation concerning who would be housed where 
and under \4iat conditions, it was decided that sixteen female students 
who have proved to be emotionally mature and of junior and senior classi- 
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fication, would reside in the faculty dormitory. 
Since this dormitory had never been used for students before, 
special arrangements had to be made concerning residence hall program¬ 
ming. It was then that the idea of the honors living program emerged. 
It was felt that since the group was small and seemingly responsible, 
the atmosphere should be a student-centered one and the students should 
be given complete responsibility for the programming of the hall. 
In September, 1965, the students moved into the residence hall 
and began setting up their program for the year. 
Many questions arose about the honors living program: "Who would 
be in charge of the program?" "How much liberty would the student be 
permitted?" "Would the rules and regulations remain the same as in regu¬ 
lar dormitories or would the situation be a unique one?" The Dean of 
Women, who instigated the program, decided that the program could only 
be successful to the extent that the students, through discussion and 
planning, could find a probable solution to these and other questions. 
The following plans evolved from the discussions with students 
and the Dean of Women: 
1. The dormitory should be headed by a student whom the 
residents selected and that students would be directly 
responsible for reporting to the Dean of Women the 
activities of the hall. 
2. The students should elect a "Student Committee" which 
would be directly in charge of the dormitory. These 
students would be directly responsible to the student 
head resident. 
3. All activities for the hall would be formulated by the 
students of the residence in house meetings. 
It may be noted here that since the hall is a residential one for stu¬ 
dents, there is similarity to some extent to regular dormitory situations. 
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However, the difference emanates in persons responsible for programming 
the hall. The rules and regulations which are the same for the honor 
dormitory students as for the regular dormitory students come under the 
heading of General College Regulations. Some of these are as follows: 
1. Bethune-Cookman deserves the right to dismiss a student 
for unbecoming social behavior. 
2. Upon registration, the student must declare her marital 
status. Falsification of statement in this regard may 
result in the student being requested to withdraw from 
college. 
3. Any student who is found guilty of bringing alcohol or 
narcotics on the campus or who is under the influence 
of either while representing the College or when attend¬ 
ing College functions should be suspended for a period 
up to one year. 
U. Any student found guilty of being involved in promiscuous 
sex relations whether it be homosexual or heterosexual, 
should be suspended from the institution for not less 
than one year. 
5>. Unmarried women who become pregnant while a student at 
Bethune-Cookman College will be suspended for a period 
not less than one calendar year immediately upon offi¬ 
cial knowledge of same. 
6. Persons found guilty of theft, vandalism, profanity, 
insubordination or violating any other College policy 
in the dormitories or on the canpus may be suspended 
for a period commensurate with the nature of the act. 
Differences in regulations for the honors living program are found 
in the following areas: 
1. Specific hours for students to go out on dates. 
2. Signing in and out of the dormitory. 
3. Permission to leave carpus. 
U. Special late or activity permission. 
5>. Permission to ride in cars. 
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When regulations are violated by members of the honors dormitory, 
the House Committee (composed of all of the members of the dca-mitory) and 
the Dean of Women, hear the cases and have the right to impose penalties. 
Distribution of Bethune-Cookman1s students responses concerning 
attitudes towards the honors living program.—An analysis of Table 1 
shows that the majority of the students felt that by being in an honors 
living program on campus they felt more responsible for themselves and 
were more aware of the educational surroundings in which they lived. The 
majority agreed that small group living situations were most important 
to the educational cause because from it came independence, self-control 
and an awareness of other persons. Most of these students felt no need 
to slip and act against college policies because the atmosphere was a 
non-judgemental, comfortable one. 
All of the students agreed that the program should be geared to¬ 
wards the more mature student as opposed to the student with the highest 
grade point average and all agreed that in this situation they seemed 
ready and more willing to assume their academic responsibilities as stu¬ 
dents. 
On the other hand, the majority of the students disagreed that 
complete freedom and authority for themselves enhanced the true honor 
program. They felt that the element of authority on the part of an adult 
or student head could not be completely eliminated. This was, to a degree, 
contradictory, inasmuch as a small majority felt that senior students 
should be accountable to the college for academic matters only. This 
group felt that seniors should be permitted to direct their social lives 
with complete freedom from college regulations and supervision. The 
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TABLE 1 
DISTRIBUTION OF BETHUNE-GOOKMAN STUDENTS’ RESPONSES REVEALING 
ATTITUDES TOWARD THE HONORS LIVING PROGRAM 
Reactions Toward the 
Program 
Strongly 
Agree Agree Disagree 
Strongly 
Disagree 
Number of Responses 
(15) 
Induces feelings of 
responsibility 15 0 0 0 
Is educationally superior 
to dormitory life 3 11 l 0 
Facilitates better 
group living a 11 0 0 
Fosters closer rela¬ 
tionships 12 3 0 0 
Merits total group 
government 7 7 1 0 
Needs an adult in 
the situation a 11 0 0 
Discourages dishonesty 
in school policies ii 2 2 0 
Generates closer 
relationships i 1 13 0 
Fosters greater relaxation 
than regular dormitory life 13 2 0 0 
Demands complete freedom 
and responsibility 3 1 11 0 
Should involve mature stu¬ 
dents irrespective of grades 12 3 0 0 
Assumes college responsibili¬ 
ty-academic not personal 7 1 7 0 
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implication here is probably that the Bethune-Cookman students believed 
that there were other means by which interpersonal relations may be im¬ 
proved and also that the honors living program itself could be improved. 
Clark College 
General description of the honors living program.—Clark College, 
located in Atlanta, Georgia, is a predominantly Negro co-educational 
college with an enrollment of approximately eight hundred students. Over 
the past decade, the population of residential students, especially fe¬ 
male residents, has increased thus causing a severe housing shortage 
for women on campus. 
The administration at Clark, in an effort to alleviate the severe 
housing shortage for women, decided to house some women in Kresge Hall, 
the guest house and residence hall for single female faculty. Since 
Kresge could house only a few students, it was felt -that these students 
should be seniors who had proved to be emotionally mature and ranked 
high in scholastic achievement. 
It was finally decided that twenty-one of such students should 
reside in the hall and that the Bean of women should select the final 
list of students. 
Out of a list of thirty eligibles, twenty-one were selected and 
the students came together as a group at the beginning of the academic 
year to organize the hall and plan the program for the year. 
The students elected officers for the hall and a judiciary coun¬ 
cil consisting of three members. Two residents served as hostesses for 
a period of two weeks. The list of names of hostesses for each semes¬ 
ter was placed on the bulletin board. The hostesses were responsible 
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for checking the sign-out sheets nightly and returning them to the resi¬ 
dence head, checking rooms, turning off lights in the two lounges after 
use, keeping the kitchen cleaned, etc. 
The residence head, who is an adult, lives on the premises and acts 
as counselor and advisor to the group. She confers regularly with the 
Dean of Women concerning the activities of the dormitory. 
Since this hall is a residential one, there are similarities in 
regulations to the other dormitories; however, since the dormitory's 
atmosphere is an honors' one, differences in regulations, too, maybe 
noted. The similarities may be noted in the following areas: 
1. General College regulations — these students are expected 
to, at all times, uphold the aims and ideals of the College. 
2. Curfew for being in the dormitory. 
There are differences in these general areas: 
1. Specific hours for students to go out on dates. 
2. Specific hours for male visitors. 
3. Signing in and out of the dormitory. 
il. Permission to spend the night outside of the dormitory. 
5. Permission to spend the week-end off-campus. 
6. Permission to leave campus anytime and return anytime. 
7. Permission to ride in cars. 
The atmosphere in the hall is completely student-centered and the 
students are directly responsible to the residence head and only indirect¬ 
ly responsible to the Dean of Women. 
All minor offenses by participants in the program are dealt with 
by the hall judiciary body and this group issues penalties as they see 
fit 
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Distributions of Clark College students1 responses concerning 
attitudes toward the honors living program.—An analysis of Table 2 
shows that the majority of the students felt that being in an honors 
dormitory made them feel self-responsible, independent, more adult-like 
and more confident of themselves. The majority felt that they were 
closer to all persons in the program and were more willing to make 
group living confortable and rewarding for all concerned. 
Out of fifteen students, twelve agreed that an adult was needed 
in the program for the purpose of counseling and guidance. (It was 
specified on the questionnaires that the adult should have training in 
Guidance and Counseling or some related area.) 
These students agreed that the program should be geared towards 
the more mature student at the senior level of college and not necessari¬ 
ly that student with the highest grade point average. It was felt by a 
majority of the students that they should be responsible to the college 
for academics only and that they were responsible and competent enough 
to have control over the rest of their lives. 
It was felt by a majority of the students that this type of pro¬ 
gram made them more aware of and willing to achieve academically and to 
a great extent, the program did enhance the educational setting. 
Oglethorpe College 
General description of the honors living program.—Oglethorpe 
College, located in Atlanta, Georgia, is a predominantly white co-educa- 
tional college with a present enrollment of six hundred and fifty stu¬ 
dents. The need for an honors living program emerged mainly because of 
the over crowded conditions in the female dormitories. Its second and 
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TABLE 2 
DISTRIBUTION OF CLARK COLIEGE STUDENTS* RESPONSES REVEALING 
ATTITUDES TOWARD THE HONORS LIVING 
FROGRAM 
Reactions Toward the 
Program 
Strongly 
Agree Agree Disagree 
Strongly 
Disagree 
Number of Responses 
(15) 
Induces feelings of 
re spon sibility 5 8 1 1 
Is educationally superior 
to dormitory life h 10 1 0 
Facilitates better 
group living 9 6 0 0 
Fosters closer re¬ 
lationships 8 3 3 1 
Merits total 
group government 6 h 2 3 
Needs an adult in 
the situation a 8 3 0 
Discourages dishonesty 
in school policies 7 2 1 
Generates closer 
relationships i 2 . 7 5 
Fosters greater relaxation 
than regular dormitory life 5 8 2 0 
Demands complete freedom 
and responsibility 8 6 1 0 
Should involve mature 
students irrespective of grades 8 5 1 1 
Assumes college responsibility- 
academic not personal 8 2 5 0 
third reasons for evolving were: to offer various opportunities for 
self-development through close and small group living situations and to 
develop character of the individuals. 
Presently, five young women are living in an apartment on campus 
in what is called an "Honors Apartment". These students have elected 
a student in charge of the apartment and they are responsible only in¬ 
directly to the Dean of Women. 
The five students were selected because it was felt by the Dean 
of Women that they were upperclasswomen who had proven reliable and 
self-reliant during their earlier years in the regular dormitory situa¬ 
tion. Further, these students ranked high in academics and were thought 
of as being emotionally mature. 
Because the existing situation is such a small one, the students 
found no need to extend the standard regulations of the College nor 
create new regulations, consequently these students follow the regular 
college procedures of all other students of their classification. 
It may be noted here that during the first of the year, all female 
students of all classifications elected a dormitory council. These stu¬ 
dents, representing their particular classes, are responsible for exam¬ 
ining the rules and regulations for each dormitory and making changes 
when needed. 
Occurences of a judicial nature are also handled by this group 
and the Dean of Women for all dormitories. 
Distribution of Oglethorpe students1 responses concerning atti¬ 
tudes towards the honors living program.—An anlysis of Table 3 shows 
that the majority of the students in this program had negative feelings 
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TABIE 3 
DISTRIBUTION OF OGLETHORPE COLLEGE STUDENTS' RESPONSES REVEAL- 
ING ATTITUDES TOWARDS THE HONORS LIVING PROGRAM 






Induces feelings of 
responsibility 
Number of Responses 
(15) 
0 12 0 
Is educationally superior 
to dormitory life 0 0 3 0 
Facilitates better 
group living 0 1 2 0 
Fosters closer 
relationships 0 3 0 0 
Merits total 
group government 1 2 0 0 
Needs an adult in 
the situation 1 0 1 1 
Discourages dishonesty 
in school policies 0 1 2 0 
Generates closer 
relationships 0 1 1 1 
Fosters greater relaxation 
than regular dormitory life 0 3 0 0 
Demands complete freedom 
and responsibility 2 1 0 0 
Should involve mature 
students irrespective of grades 0 2 1 0 
Assumes college responsibility- 
academic not personal 1 1 1 0 
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towards the honors living program at their school. They did not feel 
self-responsible, self-competent or independent as a result of parti¬ 
cipating in the program. Further, all of the students felt that the 
program did not make them more aware of being in an educational setting. 
Two out of three of them agreed that there was a closeness felt 
between residents as a result of having been in the program. Also, 
all of the group felt that complete freedom was needed in order to make 
the program a truly honors living program. 
All of the students also felt that the student should be respon¬ 
sible to the college only for academics and they should be able to govern 
the rest of their lives. 
Two out of three agreed that this type of program should be geared 
towards the emotionally mature student and not just that student who 
excells academically. 
Southwestern University 
General description of the honors living program.—Southwestern 
University, located in Georgetown, Texas, is a predominantly white co¬ 
educational college with an enrollment of approximately seven hundred 
students. The honors living program at this institution is a particu¬ 
larly unique one. It evolved as a direct need for the following: 
1. To give senior young women special recognition and trust. 
2. To give senior young women an opportunity to demonstrate 
the extent of their responsibility. 
3. To offer various opportunities for self-development through 
close and small group living situations. 
The senior Honor Dormitory houses eighteen senior women. These 
young women, who are considered to be in good standing with the college 
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and are willing to assume the responsibility for their cwn conduct, sign 
a statement to that effect upon entering the program. An adult, who is 
a member of the Personnel Department, is in charge of the program and 
reports the activities of the dormitory to the Dean of Students and the 
Association of Women Students jointly. The students, together with the 
Dean of Women, set up rules and regulations for this dormitory. 
The areas in which similarities to regular dormitories may be noted 
are as follows: 
1. General College Regulations. 
2. Permission to ride in cars. 
3. Permission to be visited by male students in rooms. 
The areas in which vast differences to regular dormitory regula¬ 
tions may be noted are in the following: 
1. Curfew for being in the dormitory at night. 
2. Specific hours for students to go out on dates. 
3. Special hours for male visitors. 
U. Signing in and out of the dormitory. 
5. Permission to spend a night outside of the dormitory. 
6. Permission to spend week-ends off-campus. 
7. Permission to leave campus and return. 
A House Council is set up consisting of from six to ten members 
whose responsibility is to maintain law and order in the dormitory. 
These students, along with the Dean of Women, review cases of students 
who violate regulations and impose penalties. This group exercises 
greater authority and rights than Councils in regular dormitories inas¬ 
much as the case goes no further than the Honors Dormitory. 
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Distributions of Southwestern students* responses concerning atti¬ 
tudes manifested towards the honors living program.—An analysis of Table 
U shows that the majority of -the students felt a greater sense of self- 
responsibility, a closeness to all members of the group and a great sense 
of group responsibility as a result of participating in the honors living 
program. 
They felt that an adult was needed in the program as a counselor 
to the residents. 
The awareness of being in an educational surrounding was more 
prevalent, it was felt, in an honors living program than in the regular 
dormitory situation. 
The majority of the students felt that unless they had complete 
freedom and responsibility, the honors living program could never be 
a true one. The students, for the most part, agreed that this type pro¬ 
gram should be geared towards the emotionally mature student. 
On the other hand, the majority of the students felt that their 
program was not set up so as to make the students not want to slip and 
act against college policies and the majority felt also that a judiciary 
or governing body of selected students was definitely needed. 
Deans of Women Responses 
Distribution of responses from deans of women concerning the honors 
living programs.—An analysis of Table 5 shows that the Deans of Women 
felt that the honors living program tended to enhance self-respect and 
self-confidence among the students. All of the deans agreed that the 
residence hall was more adult-like and that self-responsibility and 
self-discipline were increased in the participants. 
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TABLE b 
DISTRIBUTION OF SOUTHWESTERN UNIVERSITY STUDENTS' RESPONSES REVEAL¬ 
ING ATTITUDES TOWARDS THE HONORS LIVING PROGRAM 
Reactions Toward the 
Program 
Strongly 
Agree Agree Disagree 
Strongly 
Disagree 
Number of Responses 
(15) 
Induces feelings of 
responsibility 7 6 1 1 
Is educationally superior 
to dormitory life 1 8 b 2 
Facilitates better 
group living 5 9 1 0 
Fosters closer relation¬ 
ships 6 5 3 1 
Merits total 
group government 3 2 6 b 
Needs an adult in 
the situation 5 7 2 1 
Discourages dishonesty 
in school policies 1 6 7 1 
Generates closer 
relationships 0 2 8 5 
Fosters greater relaxation 
than regular dormitory life 6 3 ii 2 
Demands complete freedom 
and responsibility 3 6 6 0 
Should involve mature 
students irrespective of grades 7 7 1 0 
Assumes college responsi¬ 
bility-academic not personal 3 6 5 1 
TABLE 5 
DISTRIBUTION OF RESPONSES OF DEANS OF WOMEN CONCERNING THE 
HONORS LIVING PROGRAMS 
Reactions Toward 
the Program Excellent Good Fair Poor Not at all 
Number of Responses 
 (U)  
Motivates study 1 
Improves behavior 0 
Induces self-discipline 2 
Encourages adult manner 1 
Encourages respect of 
standards 1 
2 0 0 
2 10 
2 0 0 







Encourages acceptance of 














1 12 0 
0 0 0 1 
3 10 0 
0 0 12 
2 0 2 0 
1 3 0 0 
0 12 1 










The majority of them agreed that students were motivated to study 
more though the program itself did not improve the academic standing of 
the students. This may be true because of the high academic standing 
of students before entering the honors living program. 
The majority of them felt that the chances for a program such as 
this to enhance the educational setting and develop each individual 
participant were good. 
The majority felt that the students were not more likely to defy 
authority when permitted to participate in the honors living program. 
Distribution of responses by Deans of Women concerning the problems 
in the honors living programs.—An analysis of Table 6 shows that the 
majority of the deans felt that in the honors living programs, students 
seldom or never violated rules and regulations set-up by the participants 
in the program, other groups, or those policies set-up by the college. 
Similarities and Differences in Honors Living 
Programs 
Data from the questionnaires concerning the philosophical bases 
of honors living programs, methods of selection, rules and regulations 
and operational procedures reveal similarities and differences worthy 
of mention at this point. 
The similarities are manifested in the methods of selection in 
that all of the honors groups are juniors and seniors who are classed 
as being emotionally mature; another similarity is that the groups are 
small, that is, they ranged from 5 to 21 in number. The programs are 
similar, too, in that they are governed by the students and only in¬ 
directly governed by adults. 
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TABLE 6 
DISTRIBUTION OF RESPONSES OF DEANS OF WOMEN'S OPINIONS CONCERNING 
PROBLEMS IN THE HONORS LIVING PROGRAMS 
Reactions Toward 
the Problems Continuously Often Sometimes Seldom Never 
Number of Responses 
(H) 
Frequent unapproved 
places by college 0 0 1 2 1 
Engage in immoral 
activities 0 0 0 2 2 
Falsify records 0 0 0 2 2 
Emphasize social 
activities 0 0 0 2 2 
Commit offenses 0 0 0 3 1 
Behave worse 0 0 0 2 2 
The differences are manifested in the basic reasons for establish- 
ing the programs in that the reasons for some was to usurp unused space 
that could accommodate small numbers while others were concerned with 
the students' welfare and the recognition of the maturity of certain 
students. The latter programs met the needs of those students who had 
shown evidence of emotional maturity and academic capability. 
Another difference was in the area of supervision. In some pro¬ 
grams, a student was in charge of the program and in others an adult 
was the director of the program. Rules and regulations of the program 
contrasted from one group to the other. They varied from students mak¬ 
ing and executing their own rules to the students' being governed by 
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the same rules and regulations of other dormitories of the same college. 
The student governing bodies’ differences ranged from being self- 
governed to being directed by the Dean of Women and other judiciary 
bodies. 
The similarities and differences of honors living programs as 
shown in this study, point up the fact that each program is distinctly 
different and is organized within the framework of the college of which 
it is a part. The goals of academic independence, assuming responsibi¬ 
lity, promoting personal development, social competence and emotional 
stability are the basic goals of an honors living program, the means of 
achieving these goals are best defined by the individual colleges in¬ 
volved. 
CHAPTER III 
SUMMARY, CONCLUSIONS AND IMPLICATIONS 
Introductory Statement 
This was a Descriptive-Survey study of students who participated 
in honors living programs at Bethune-Cookman College, Clark College, 
Oglethorpe College and Southwestern University. An attempt was made to 
describe each of the programs, ascertain attitudes of the participants 
towards the programs and obtain opinions from Deans of Women concerning 
the programs. Attention was given to the way each program was set up 
and to identifying the similarities and differences found between and 
among the programs. Questionnaires were sent to the participants and 
the Deans of Women for the expressed purpose of securing descriptions, 
attitudes towards and opinions about the honors living program at each 
of the four colleges. 
Recapituation of Research Design 
The significant aspects of the locale and research design of this 
study are indicated in the following statements. 
The study was undertaken at Clark College, Atlanta, Georgia during 
the second semester of the 1965-66 academic year. The Deans of Women 
at the four colleges which were the subjects of the investigation, sup¬ 
plied the researcher with published materials which described the honors 
living programs at their colleges and also answered questions pertaining 
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to their programs. The Deans of Women also distributed the questionnaires 
to the students who resided in the honors living dormitories, collected 
the questionnaires and returned them to the researcher. 
From the data collected, the honors living program at each school 
was described. The opinions of the students at each institution were 
tabulated into frequency tables. The opinions of the Deans of Women 
from the schools were placed into one group. All of these data are 
reported in Chapter II. 
Summary of Related Literature 
A survey of literature related to this investigation reveals that 
the concept of college authority administered by educators to those in 
their charge has shifted away from the punitive towards permissive poli¬ 
cies. Students sometimes have a part in forming policy, for it is assum¬ 
ed that learning to handle personal-social problems is one phase of the 
process of maturing in the young adult. 
Colleges are increasing student responsbility in the affairs of 
the institution in many ways, one of the most desirable means is the 
honor system. 
Donovan and Shanahan have indicated the key to the purposes of 
honor systems is responsibility and individuality. The development of 
each student seems to be of prime concern of most honor systems, as 
opposed to the general betterment of the society in which we live.'*' 
Many studies have been done depicting academic honor systems of 
colleges and universities. A few such programs were those developed at 
^"Donovan and Shanahan, loc. cit. 
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the University of Michigan, the University of Oregon, Vassar, Sarah 
Lawrence and Colby College. For the most part, these programs were 
directed towards the superior student. The main characteristics of 
these programs were the fact that a group of superior students carried 
on academic studies outside of their regular academic work or all stu¬ 
dents, to some extent, engaged in some type of independent-study. 
McGrath studied predominantly Negro colleges where it was found 
that honor students engaged in separate, independent study besides their 
regular academic courses.^ 
In the non-academic area, studies were made of Indiana University,^ 
Denison University,^1 2 * * * * * * 9 the University of Chicago and Colorado State Uni- 
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versity. Conclusions drawn from these studies range fran partial to 
complete student responsbility and control within the residence halls. 
According to Max Wise, students are willing, apparently, to assume 
0 
responsibility for their own lives. 
Harold Taylor concludes that though students need all the freedom 
they can be given, they need also to learn by example, idiom and what 
o 
they can respect.' 
1 
Angell, loc. cit. 
2 
Clark, loc. cit. 
%artshorn, loc. cit. 
^McGrath, loc. cit. 
^Greenleaf, loc. cit. 
^Hartshorn, loc. cit. 
"^Greenleaf, loc. cit. 
Wise, loc. cit. 
9 
'Taylor, loc. cit. 
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Summary of Findings 
There were forty-eight students and four Deans of Women -who par¬ 
ticipated in this research of honors living programs in women's residence 
halls. The findings from this group indicated that the following was 
apparent : 
1. The majority of the colleges developed honors living programs 
to alleviate over-crowded conditions in women's residence 
halls. 
2. The majority of the students were selected on the basis of 
emotional maturity and upperclass status. 
3. The rules and regulations governing honors living programs 
included male students were permitted to visit in student 
rooms at one institution, participants were free to ride 
in automobiles, all participants had to sign out when 
leaving the dormitories, students could sign out for over¬ 
night and for weekends, when not out for overnight there 
was a definite hour for returning to the dormitories. 
H. The majority of the students felt a greater sense of 
responsibility for themselves and towards others as a 
result of participating in the honors living program. 
5. The majority of the students felt that closeness to all 
persons, not only roommates, resulted from participating 
in this program. 
6. A small majority of the participants felt that student 
government in the hall should be handled by a few selected 
students. 
7. The majority of the students felt that an adult was needed 
in the program to handle special problems. 
8. The majority of the students felt that an honors living 
program was not necessarily the best way to augment 
student-faculty relationdiips. 
9. The majority of the students felt that unless complete 
freedom and responsibility were given to the participants, 
the honors living program would never be a true one. 
10. The majority of the students felt that the program inspired 
the pursuit of academic learning on the part of the partici¬ 
pants. 
11. The majority of the students felt that the honors living 
program should be directed towards the emotionally mature 
student, with or without superior academic average. 
12. The majority of the students felt that senior women should 
be responsible to the college for academic matters only. 
13. The majority of the Deans of Women felt that the students' 
who participated showed improvement in their behavior. 
llu The majority of the Deans of Women felt that the students 
assumed the role of an adult more readily in the honors 
living program. 
15>. The majority of the Deans of Women felt that students in 
this program were more readily self-disciplined. 
16. The majority of the Deans of Women felt that students 
in the honors living program were anxious to accept and 
respect the standards of the program. 
17. The majority of the Deans of Women felt that the students 
were motivated to study more in this program. 
18. The majority of the Deans of Women felt that the honors 
living program did not necessarily improve the academic 
standing of its participants. 
19. The Deans of Women selected the students who participated 
in the honors living pregrams. The students selected 
their roommates, planned the program of activities for 
their residences, selected student leaders and aided in 
the formulation of rules and regulations. 
20. It was found that the honors living programs differed 
in the purposes for establishment, the supervision of the 
hall and the rules and regulations governing the residence 
halls where the program existed. 
21. It was found that the program showed a great deal of 
similarity in the methods of selection of students, num¬ 
bers of students involved and in the type of dormitory 
government. 
Conclusions 
The analysis and interpretations of all the data seem to warrant 
the following conclusions: 
1. Now that honors living programs have demonstrated their 
b9 
usefulness, there should be specific plans made for 
establishing such programs for their contributions 
rather than as a means of relieving over-crowded con¬ 
ditions . 
2. Honors living programs are geared towards the emotion¬ 
ally mature student and most of these students seem 
to be academic honor students. The programs were not 
designed to satisfy the needs of students with academic 
potential who were emotionally immature, behavioral 
problems or scholastic under-achievers. 
3. Rules and regulations governing honors living programs 
are unique to each campus setting, 
U. The residents of honors living dormitories are generally 
appreciative of their living conditions. While they do 
not feel that these circumstances solve all problems, 
they do prefer this type residence over the regular 
campus residence halls. 
5. Behavior disorders rarely occurred in the honors living 
programs studied. 
6. Chief personnel officers felt that the honors living 
program contributed positively to the growth and develop¬ 
ment of the participants and to the operation of the col¬ 
leges. 
7. The operating procedures for each honors living program 
were designed in accordance with the unique characteris¬ 
tics of the different institutions. 
8. The residence halls were similar in structure and dif¬ 
ferent in functioning. All halls provided for student 
participation in government but some provided more 
than others. 
Implications 
The implications of this study are listed below: 
1. The foregoing study implies that honors living programs 
in women's residence halls must be developed in light 
of the institution involved. 
2. It would appear that unless the atmosphere of the 
dormitory is completely student-centered, with qualified 
adult guidance, it can become an artificial system im¬ 
posed upon students. 
5o 
3. it would appear that small group living situations are 
best for the honors living program. 
U. Honors living programs did not have much chance to fail. 
With the caliber of students who participated in these 
programs, success was assured. 
Recommendations 
It is the belief of the writer that the findings of this research 
warrant the following recommendations: 
1. That a continuing honors living program be maintained at 
the colleges studied and that other colleges consider 
the adoption of such programs. 
2. That efforts be made on the part of each college to 
expand the program to students of all classifications. 
3. That honors living programs be established for students 
who show needs that may be satisfied by such programs. 
These programs could be set up on an experimental basis. 
U. That college administrators consider making honors living 
programs apply to ail campus housing. 
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APPENDIX 
QUESTIONNAIRE FOR PERSONNEL OFFICERS 
Which of the following statements come closest to being the purposes of 
your honors living program? Kindly indicate three reasons in order of 
importance. 
Rank 
a. Improve academic standards and performances of 
students living in the program. 
b. Develop character of the individual student. 
c. To strengthen student government. 
d. To promote personal adjustment for students to 
problems of everyday life. 
e. To offer various opportunities for self-development 
through close and small group living situations. 
f. To secure responsible conduct. 
g. To teach social competence, emotional stability 
and citizenship through small group relationships. 
h. Others     
(Kindly specify) 
What method or methods do you employ for selecting students x-jho will 
live in the program. Kindly indicate one or more in order of impor¬ 
tance. 
a. Classification 
b. Students who rank high in academics 
c. All students who come to our college 
d. Emotionally mature students 
e. Students in similar fields of specialization, 
e.g. biology, social studies, etc. 
f. Students with similar interests (other than academic) 
g. Others     
(Kindly specify) 
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Who is in direct charge of the honors living program? Kindly specify 
one choice. 
RANK 
a. Resident Head (Adult)   
b. Resident Head (Student)   
c. Both a and b   
d. The Students   
e. Others     
Who is responsible for setting up the rules and regulations of the 
dormitory where your honors program functions? Kindly specify in 
order of importance. 
a. Students   
b. Personnel (All persons)   
c. Dean of Women (only)   
d. Faculty and staff   
e. Residence Head (only)   
f. Others   
(Kindly specify) 
To what extent do the following housing regulations in your honors 
living program differ from the regular dormitories? Kindly specify 
by using the following rates: 
1- greatly   
2  lightly 
3- they are the same 
ll-there is no difference 
a. Curfew for being in the dormitory at night 
b. Specific hours for students to go out on dates 
c. Specific hours for members of the opposite sex to 
visit in the dormitory 
d Signing in and out of the dormitory 
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e. Permission to spend a night outside of the dormitory 
f. Permission to spend the weekend off-campus   
g. Permission to leave campus at anytime and return 
at a yti   
h. Permission to ride in cars   
i. Permission to be visited by male students in rooms   
j. Others      
(Kindly specify) 
Of the statements above which you checked, do the students in the 
honors living program take complete charge of the activities? 
a. Yes   
b. No   
If any of the above house regulations refer strictly to students 
in the honors living program, please circle those above. 
To what extent do the students engage in setting up the program 
for the honors living residence? 
a. Completely   
b. Cooperatively with others   
c. None   
If the faculty does participate in formulating the residence program, 
which aspects do they usually work with? 
a. Academic   
b. Social 
c. Judiciary   
d. All of these   








If an Honor's Code is signed by students, is it 
a. Voluntary 
b. Required 
c. Others  
(Kindly specify) 
Does the judiciary body exist under the honors living program? 
a. Yes 
b. No 
c. Othe rs   
(Kindly specify) 
Does the dormi tory elect its own judiciary body? 
a. Yes 
b. No 
How many members make up the body? 
a. 1 to 5 
b. 6 to 10 
c. More than 10 
Does the judiciary body of the honors living dormitory exercise 




Are faculty manbers (other than personnel officers) included 






Listed below are several operational procedures usually carried out 
in an honors living program in the dormitory. Check only those pro¬ 
cedures which are followed in your program or those which are similar 
in nature to your program. 
a. Students are permitted to select their own roommates.   
b. Students elect officers for the year for their 
dormitory. 
c. The dormitory is run strictly by the students and 
they are only indirectly responsible to adults. 
d. Students select the supervisory personnel who live 
in the dormitory. 
e. Students may plan special activities within the 
dormitory without obtaining permission for each 
activity. 
f. Others   
(Kindly specify! 
Listed below are several possible outcomes of honors living 
programs. Rate each one in terms of the extent to vhich you 
feel it is achieved by your program. 
1 - Excellent 
2 - Good 
3 - Fair 
U - Poor 
5 - Not at all 
a. Students are motivated to study more. 
b. Students behavior is improved. 
c. Students are more readily self-disciplined. 
d. The cost of operating the residence hall is reduced 
by eliminating the need for some supervisory per¬ 
sonnel . 
e. The residence hall is more adult-like. 
$8 
Rating 
f. Students actively and willingly accept and respect 
the standards of the program.   
g. Students actively and willingly accept and respect 
the objectives of the institution. 
h. Students seem more apt to defy authority -under the 
program. 
i. The program gives the student the true feeling 
of being on her own. 
j. The program places too much individual responsibility 
on the student. 
k. The program brings about closer student-student, 
student-faculty relationships. 
1. The program develops within the student a sense 
of responsibility and well-being for self and others. 
m. The program improves the academic standing of students. 
n. The program provides opportunities for students to 
gain a sense of personal well-being, individuality 
and respect for self and others. 
The following are considered as being problems sometimes found in 
an honors living program. Please rate them in the order of their 
frequency in your program, as follows: 
1- Continuously (daily) 
2- 0ften 
3- Sometime s 
U-Seldom 
3-Never 
6-Other    
(Kindly specify) 
a. Students tend to go places which are not approved 
by the college. 
b. Students tend to engage more readily in immoral 
activities. 
c. Students tend to falsify records 




e. Students who are in the program seem to commit major 
and minor offenses more often than regular students. 
f. Students' conduct seems to become worse rather 
than better. 
g. Others  
h. Others  
(Kindly specify) 
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QUESTIONNAIRE FOR STUDENTS 
The following attitudes were expressed by students who lived under an 
honor system in the residence hall. Please rate each expression accord¬ 
ing to your feelings towards your program. If there are other feelings 
which should have been expressed but were not, please feel free to add 
them to the end of this questionnaire. Please rate each of the state¬ 
ments. Rate them as follows: 
1 - strongly agree 
2 - Agree 
3 - disagree 
U - strongly disagree 
RATING 
a. Living in an honors dormitory gives me the feeling 
of being completely responsible for myself. 
b. The program makes me more aware of being in educa¬ 
tional surroundings than a regular dormitory situation. 
c. It makes me really want to do my part in helping to 
make group living comfortable and rewarding for all 
concerned. 
d. Because of the honors program, I find that I feel 
closer to those who live with me; not only my 
roommate(s) but all concerned in the program. 
e. I don't think that a judiciary or governing body 
consisting of a selected few is needed in our dormi¬ 
tory. I think that this should be the responsibility 
of the group as a whole. 
f. An adult is needed in the situation because sometimes 
I want to talk with a person or persons other than 
my friends, about personal problems. 
g. In the honors living program, students feel no need 
to 'slip' and act against college policies. 
h. The closeness felt between students, faculty and the 
college as a whole, cannot really be felt in a situa¬ 
tion other than an honors program. 
i. I seem more relaxed and ready to assume the responsi¬ 
bility of my academic work in the honors living pro¬ 
gram than with a regular dormitory program. 
j. Unless we are given complete freedom and responsibility 
for ourselves, I feel that the honor system in a dormi¬ 
tory will never be a true one. 
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Rating 
k. An honors living program should not be geared to 
students with high averages only, but it should 
be geared towards the more matured student, with 
or without a high average. 
l. I feel that at the senior level of college, a girl 
should be responsible to the college academically 
only and should be given complete authority over 
the rest of her life as a student. 
VITA 
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